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Abstract 
This study aims to explore the attribution of low performance of learning achievement in 

learning by the student of departments of the Japanese language. The subjects were junior and 

senior students of departments of the Japanese language in four universities in central Taiwan. 

We used descriptive statistics, T-test, Factorial ANOVA to analyze materials obtained from 

questionnaires through SPSS software and found:   

1.From the difference between male and female students, if the learning achievements were 

low performance, comparing with male students, the female students is more inclined to 

attribute it to the deficiency of their own inherent ability and uncontrollable external factors;   

2.When the learning achievement were low performance, comparing with junior students, the 

senior students in the departments were more inclined to attribute it to the deficiency of their 

own inherent ability and controllable external factors caused by other people;    

3.From the support degree of family: the students who had “very much supportive” parents and 

family members, comparing with those who in two groups came from families of “free 

leaning at their will” and “not approved or not supportive”, were more inclined to attribute 

the low performance of learning achievements to external factors including teacher’s 

teaching and others’ supports; and internal factors including individual’s insufficient efforts 

and instable emotion;  

4.Regarding career planning factors after graduation, the students who thought “employment 

would not be difficult for them” would attribute their low performance to the deficiency of 

their own internal efforts, the rest of students who “were clear about their future”, comparing 

with the students of two groups “need advanced study” and “no difficulty in employment”, 

were more inclined to attribute their low performance of learning achievement to internal 

factors including the deficiency of individual efforts and capability, instable emotion and 

external impacts from other people.  
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